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ABSTRACT
Name : Titin Arifa Maulida
NIM : 150203144
Faculty : Fakultas Tarbiyah dan Keguruan
Major : Department of English Language Education
Thesis title : An Analysis of Lecturers’ Strategies in Developing
Materials for Reading Courses
Main Supervisor : Dr. Maskur, MA
Co-Supervisor : Dr.phil. Saiful Akmal, S.Pd. I., MA
Keywords : Lecturers’ Strategies; Material Development
Strategies; Reading Courses.
The research is about analysis of material development strategies used by
reading courses lecturers investigating their strategies in developing teaching
materials in reading courses and finding out the types of material they have
provided based on their experiences. Research design used in this study was
descriptive qualitative to desribe the information from the lecturers about the
strategies they used and also the materials they provided. Purposive sampling
technique used to collect the data through a semi-structured interview with six
lecturers of reading courses (Basic Reading, Reading for Academic Purposes,
and Academic Reading) of Department of English Language Education at UIN
Ar-Raniry Banda Aceh. The result of the data was analyzed with free coding
and interpreted. Research findings showed that there were several strategies
used by lecturers : evaluating then adopting, adapting and supplementing.
Having analyzed the material, the lecturers evaluate them to adopt the most
appropriate materials. Finally, materials adapted to different learners in
different settings and also they used supplementary materials if the core
material has a weakness to be covered. Futhermore, the findings revealed that
the lecturers have to provide the materials by considering some factors related
to the students : students’ needs, students’ interests, and students’ level. Other
factors related to the text itself : content and syllabus.
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1CHAPTER I
INTRODUCTION
A. Background of Study
Teaching materials undoubtedly play an important role for both
students and teachers. As Zhang (2017) stated that teachers, teaching materials
and learners are the main elements in English teaching, they play an essential
part in classroom. However, the existence of English language teaching
materials is absolutely based on the teachers’ creativity and innovative way. As
stated in UU nomor 14 tahun 2005 pasal 8 about teachers and lecturers that the
core competencies that must be possessed by a teacher or lecturer are
developing teaching learning material creatively in accordance with their field
of study and also able to utilize the technology to develop themselves for
professional competence. From those demands and obligations, teachers and
lecturers are required to be able to compile an innovative teaching materials
which appropriate to the learners’ needs and also the development of
technology.
According to Tomlinson (2001), most people associate the term
‘language-learning materials’ with the coursebooks. However, Tomlinson
explained that it refers to anything which is used by teachers or learners to
facilitate the learning of language. Materials could be videos, DVDs, emails,
YouTube, dictionaries, grammar books, workbooks, photocopied exercises, etc.
2Also they could be newspapers, food packages, photographs, live talks by
invited native speakers, instructions given by a teacher, tasks written on cards
or discussions betweeen learners. In other word, they could be anything which
is used to enhance the learners’ knowledge and experience the language.
The role of teaching material is very significant as a guidance for both
teachers and students when they are being used in the classroom. However,
some teachers claim that there is not any materials can be called perfect (Halim
& Halim, 2016). Most of the teachers find that some materials do not always
fulfill the needs of the learners. In spite of the availability of materials, many
teachers produce their own materials for classroom used. Most teacher spend a
lot of time looking for, selecting, evaluating and making materials to be used in
their teaching. In order to select the appropriate materials for the learners,
teacher as the material developer is adopting and adapting teaching materials
(Pinter, 2006).
Reading is perhaps a difficult skill to learn that will make students to be
lazy to follow the lesson. Actually, the problems not only come from the
application of the teaching method, but also are caused by the materials used by
the teacher in teaching reading. The material used and teacher’s method in
teaching does not lead students to learn more and does not attract students’
attention (Sada & Bunau, 2017). If the learners’ interest in reading is decrease,
it will affect on their achievement in other skills (Usman et al, 2018).
Especially in speaking, he or she could not speak up without reading
3something. Also in writing, he or she has no idea what to write about without
references.
Therefore, teachers have to select reading materials wisely and also
need to analyze some aspects. Students will perceive reading as an interesting
and valuable activity if the teacher successfully select the various of appropriate
texts for them. On the other hand, if the material chosen is for whatever reason,
the learning achievement is subtantially lessened. Arias (2007) stated the
significant factors in the reading selection related to the students: students’
level, interests, needs, and background of knowledge. Other factors are related
to the text itself: content, relevance and autenticity.
Appropriateness of the materials usually refers to how comfortable and
familiar the materials are for the students (Marand, 2011). In selecting an
appropriate teaching materials for learners, Tomlinson (2011) suggested that
materials should help learners to feel at ease. It means that learners are more
relaxed with materials which are trying to help them to learn than materials
which are always testing them. Also they are more at ease with texts and
illustrations that they can relate to their own culture. The contextual materials
that correspond to the local wisdom especially for reading material can be
easily understood by the learners than the material which is far from their
culture and their environment, such as a text about alien, mermaid, and many
others.
4Based on the researcher’s observation in English Department of UIN
Ar-Raniry, in teaching reading, lecturers selected the materials flexibly.
Materials provided in reading comprehension classes were not only from one
textbook, but also from various sources. The lecturers even used newspapers,
magazines, TOEFL tests, internet articles, short stories, novels, etc. There are
many variations of material available which can be used as teaching materials
for reading courses. Thus, the researcher believed that the lecturers must have a
strategy to develop the teaching material and provide the most appropriate
material among the various materials available. Therefore, the researcher
interested to analyze the lecturers’ strategies and considerations in developing
the suitable materials to satisfy the learners based on their needs, interest, and
level of proficiency.
B. Research Questions
The research questions are formulated as follows :
1. How do lecturers develop teaching materials in reading course?
2. What types of materials they have provided based on their experiences?
C. Aims of Study
1. To investigate the lecturers strategies to develop teaching materials in
reading course.
2. To find out the types of materials they have provided based on their
experiences.
5D. Significances of Study
1. Theoretical Significance
This research is expected to give a knowledge contribution and provide
some informations about the strategies on how to develop an appropriate
reading text for the learners in Reading course of English Education
Department of UIN Ar-Raniry Banda Aceh.
2. Practical Significances
a. Significance for the Students
In order to create an effective, efficient and attractive class, the lecturers
have to select approriate materials which reflect to the learning objectives,
students needs, level and interest (Richards and Renandya, 2000). If the
lecturers able to develop the materials creatively, the teaching and learning
process becomes more meaningful for students. Therefore, this study will
benefit students because materials development by lecturers will improve the
teaching learning process to be more valuable.
b. Significance for the Lecturers
There are many variations of materials available which can be used as
teaching materials for reading course. Lecturers are required both to select and
develop the available materials to fulfill their learners’ needs with some
considerations. The result of this study is proposed to be a guidance reference
for the lecturers in developing and selecting the reading material wisely.
Additionally, it will improve the quality of teaching and learning process,
6especially for lecturers in preparing the most appropriate handouts for the
learners.
c. Significance for English Education Department
The result of this study will be beneficial for English Department as a
suggestion or supporting item to improve the teaching materials for reading
course and upgrading the supporting resources for students and also give a
good input in order to improve the quality of learning process. Additionally,
this study can be used as a reference to conduct a relevant study.
E. Terminologies
1. Lecturers’ Strategies
According to Issac (2010), in educational context, strategy is meant the
procedures and methods by which objectives of teaching and learning are
realized in the class. In developing teaching materials, the lecturers must have
some strategies to provide the most appropriate materials for their students.
Therefore, the learning objectives could be achieved. There are several
strategies for the lecturers in developing teaching materials. In this study, the
researcher focused on teaching material development strategies given by
Pinter (2006). They are evaluating then adopting, adapting, supplementing the
existing materials and creating own materials.
2. Material Development
Material development is both field of study and practical undertaking.
As a field it studies the principles and procedures of the design,
7implementation and evaluation of language teaching materials. As a practical
undertaking it involves the production, evaluation and adaptation of language
teaching materials, by teachers for their own classroom (Tomlinson, 2011).
The scope of this research is about the teaching material development.
Therefore, the researcher focused on material development in practical
undertaking. As Rahman (2018) stated, material development refers to
designing or making, or improving, or creating a new product. Richards
supports the idea that in developing materials there are several processess that
must be followed they are preparation, representation, selection, adapting, and
tailoring to student characteristics (Richards, 2001).
3. Reading Course
Reading course is included in one of the main skills for students of the
English Education Department of UIN Ar-Raniry. It aims to improve the
ability in understanding the English texts as the requirements for following the
next higher courses. Students are expected having the skills in comprehending
the passages well through this course.
Reading course is divided into several levels of comprehension. Based
on the latest curriculum of 2019/2020 of English education department UIN
Ar-raniry, reading courses are divided into four levels, which is applied
separately in different semester. However, the research focused on the
reading course levels from the odd semester when this study was conducted.
They are basic reading, reading for academic purposes, and academic reading.
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LITERATURE REVIEW
A. English Language Teaching Material Development
1. Materials Development as a Practical Undertaking
As it is mentioned earlier, in practice, materials could be developed by
evaluating then adopting, adapting, supplementing existing language learning
materials and creating own materials (Pinter, 2006). The following description
is the researcher’s explanation about materials development according to
Harsono (2007) :
Teachers usually use any material available to teach their students. What
they can do is usually trying to evaluate the material they have to use to teach
their students. In materials evaluation, teacher identifies a set of criteria that are
used to reach a decision regarding which material to adopt. Adopting materials
(materials evaluation) require decision of what kinds of materials which are
desirable.  In evaluating the materials, teachers observe what works and what
does not work then they add their own preference and interpretation to the
materials. If they think that the material is in line with the curriculum or
syllabus, it can be used to teach their students. Teachers will evaluate and
select the materials according to how appropriate they seem for the given
context. Materials can also be evaluated by exploring teachers’ and learners’
experiences and opinions about the materials as used in the classroom. This
9evaluation can result in the most effective materials which can be used in the
classroom.
After evaluating the materials, each teacher has his/her own decision,
that is using the materials without any changes at all, adapting it according to
the needs, supplementing it if necessary, or if the materials do not fulfill the
teachers’ criteria, they can create their own materials based on their students’
needs. Adapting material is making change to existing material in order to
improve it or make it more suitable for the learners. In adapting material,
Tomlinson (2011) suggested some methods they are ; reducing, editting,
modifying, simplifying, omitting and suplementing the materials.
Supplementing the existing materials is another effort to cover the
weakness of the available materials that does not match with the syllabus or
curriculum or objectives of the teaching and learning. The supplementary
teaching materials can vary according to the availability of the materials or the
creativity of the teachers.
Creating their own materials is the teachers’ last effort to develop
teaching materials instead of adapting or supplementing the existing materials
or authentic texts. There should be fundamental bases in order to create their
own materials, among others, teaching objectives or instructional goals,
students’ needs and topic-based planning (Pinter, 2006).
A teacher can also develop learning materials on the basis of the
students’ needs (Pinter, 2006). In order to meet the students’ needs of English,
10
an English teacher has to find out what English competence that the students
want to achieve. The teacher develops the teaching materials to help the
learners achieve the English competence they want.
Creating their own materials based on “topic-based planning means that
the materials developed for the learning materials should be based on the topic
already chosen, therefore, all the activities in all areas of the curriculum should
be related to that one broad topic (Pinter, 2006).
2. The Importance of Material Development
Murray and Christison (2011, as cited in Ahmed, 2016) stated that
textbooks do not always drive the teaching learning process, but rather provide
a scaffold on which teachers and learners can build. Because textbooks are
mostly written for a wide range of learners. Isa (2013) supported the idea of
textbooks can not be guaranteed whether or not they can fulfill the need of
learners and teachers in some regions. Thus, teachers find they need to adapt a
textbooks that they have chosen. This may include making changes to activities
and text in the available material or suplementing it with additional materials,
either from other sources or written by the teacher.
Richards and Renandya (2000) claimed that the most available materials
may not reflect students’ needs and may contain inauthenthic language. They
also asserted that it might present an idealized view of the world and fail to
deal with the real issues. Therefore, materials as the necessary tools for
11
students and helpful guide for the novice teachers should be adapted with care
in order to meet students’ needs and not threaten teachers’ professionalism.
In addition, material is a learning tool that is used by learners and
teachers. The decisions about what to select, adapt, reject and suplement
depend on who the learners are (age, interests, puposes, and language level),
what the institution emphasizes, the available resources, duration, and what is
important (Graves, 2003).
The most language classrooms throughout the world most lessons are
still based on materials. Richards (2001), for example, observed that
instructional materials generally serve as the basis of much of the language
input that learners receive and the language practice that occurs in the
classroom. It is commonly accepted that most language teachers use
coursebook and that no coursebook can meet the needs of every (or even any)
class. It means that every teacher is a material developer (Tomlinson, 2010).
Teacher as material developer is constantly evaluating the available materials,
adapting them, replacing them, suplementing them and finding effective ways
to implement the material chosen for the classroom (Tomlinson, 2011).
It is clear that material development is needed because the available
materials sometimes do not covered learners’ needs in the particular level of
difficulty. Thus, the teachers’ creativity is required.
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3. Principles of Materials Development
Tomlinson (2011) summarized some basic principles of materials
development for the teaching language. The principles are briefly outlined in
the table below :
Table 2.1. Principles in developing materials
No. Principles Characteristics
1. Impactful new, varied, presented attractively, appealing
content, make students curious and interested.
2. Ease provide illustrations, provide examples,contextual, develop students’ confidence
3. Appropriate sentences length, grammatical complexity,
number of new words
4. Authentic familiar to students’ life, related to students’interest
5. Flexible satisfy all learning styles
source : Tomlinson (2011)
The table above showed that, firstly, materials should achieve impact.
Impact is achieved when learners are interested, curious, and pay much
attention to the material. If this is achieved there is a better chance that the
materials will be taken for processing. Further, it is said that the materials can
achieve impact when they are new, varied, presented attractively, and
appealing content.
Secondly, materials should help learners to feel at ease. Materials can
help learners to feel at ease in many ways, for example, text and illustrations
rather than just texts, texts that the learners can relate with their own culture,
materials that include examples rather than without, and many others.
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Furthermore, most of the learners are more relaxed with the materials which
are obviously trying to help them to learn than the materials which are always
testing them.
Additionally, materials should help learners to develop their confidence.
Many learners are relaxed if the materials they learn are not too difficult but
just one step further or more difficult than they master. The degree of difficulty
or ease of material could be considered by readability level (Budiarti, 2014).
Basically, readability is concerned on how difficult the written material is
perceived by the reader (Pikulski, 2002). Richards and Schmidt (2002) asserted
readability is influenced by some factors including the average length of
sentences in a passage, the number of new words a passage contains and the
grammatical complexity of the language used.
Also materials should expose the learners to language authentic use. It is
necessary that the learners need experience of how the language is typically
used. They also need to notice how the language is used and to use it for
communicative purposes themselves. After learning the materials, learners
should be given opportunities to practice the language they have learned for
communication in real life situation not just practising it in the classroom
controlled by the teacher.
Lastly, materials should take into account that the learners differ in
learning styles. Different learners have different preferred learning styles. So
the activities should be flexible and should ideally cater for all learning styles.
14
In addition, teacher can use the material which is familiar to the students’ life.
It means the material should be related to the students’ interest and needs.
B. Strategies in Developing English Language Teaching Materials
As the researcher mentioned earlier, this study considered all of the
strategies in developing materials given by Pinter (2006), they are evaluating,
adopting, adapting, supplementing existing language learning materials and
creating own materials. Each of them will be elaborated and discussed in detail
in this section.
1. Evaluating the Materials
The ability to evaluate teaching materials is a very important
professional activity for all teachers. Tomlinson (2011) stated that material
developers should pay attention to three phases of material development, they
are analysis, evaluation, and adaptation of materials. One of the phases is
material evaluation. Evaluating the materials is necessary because no set of
materials is likely to be perfect (Richard & Renandya, 2000). Nikoopour and
Farsani (2011) claimed that the material developers should evaluate materials
both externally and internally to select the most appropriate ones. Similarly to
Raseks et al. (2010), there are two stages in evaluating materials, external and
internal evaluation.
External evaluation offers a brief overview of materials from the outside
(cover, introduction, table of contents). Teachers need to know who the
materials are targeted, what level they are, the context in which materials are to
15
be used, how language has been presented and organized into teachable units,
are the materials to be used as the main core course or to be supplementary
(McDonough and Shaw, 2003).
In internal evaluation, teachers need to examine some factors such as the
presenting of the skills in the materials, the grading sequencing of the
materials, where reading skills are involved, the relationship of tests and
exercises to learners’ needs, the suitability of materials for different learning
styles (Nikoopour & Farsani, 2011).
In summary, Nikoopour (2011), made an overall assessment to the
suitability of the materials by considering some parameters. Firstly, the
usability factor. Material evaluator needs to consider how far the materials
could be intergrated into a particular syllabus as ‘core’ or supplementary. For
example, we may need to select materials which suit a particular syllabus or set
of objectives that we have to work to. Secondly, the generalization factor. It
may be that not all the material will be useful to be given individually or group.
Thirdly, the adaptability factor. There may be some very good qualities in the
materials but, for example, the reading passage is unsuitable and in need of
modification. Last, the flexibility factor, in which how rigid is the sequencing
and grading. In some cases, materials are not steeply graded offer into various
types of syllabus.
16
Thus, when all the criteria have been analyzed, we can reach the
suitability of materials. However, the success or failure can only be determined
after being tried in the classroom with real learners (Raseks et al., 2010).
2. Adopting the Materials
Adopting material requires decision of what kinds of materials which
are desirable. It is better if teachers look for many possible materials, thus they
have more choices. Then, after possible materials are located, evaluation is
conducted to decide which one is the most suitable with the objectives. Regular
review is needed even though certain material has been decided since there
may be some irrelevant materials due to the objectives and students’ need
(Harsono, 2007).
3. Adapting the Materials
Materials adaptation refer to the application of some strategies to make
the textbook more effective and flexible. The process of changing the various
parts of a course book is closely related to the reality of dealing with the
learners in the dynamic environment of the classroom (Halim & Halim, 2016).
In addition, adaptation is essentially a process of “matching” what the
books offer and what the teacher has in order to maximize the approriateness of
teaching materials in a context. There must be reasons to consider why the
teacher needs to match the two factors in adapting certain teaching materials
(McDonough, 2013). Similarily, Tomlinson (2011) stated that materials
adaptation is making changes to materials in order to improve them or to make
17
them more suitable for a particular type of learner. Adaptation can include
reducing, omitting, modifying and suplementing.
Futhermore, Nikoopour & Farsani (2011); Halim & Halim (2016) in
their research findings suggested some reasons for making modifications to the
materials that can be dealt by adapting. Sometimes the materials have not
enough practice of grammar points of particular difficulty to the learners. Also
the reading passages contain too much unknown vocabullaries and
comprehension questions are too easy because the answer can be lifted directly
from the text with no real understanding. Then, subject-matter inappropriate for
learners of the age and intelligence level and also photographs or illustrative
materials not culturally acceptable. In addition, amount of materials are too
great or too little to cover in the time alocated and too much or too little variety
of the activites. Moreover, the dialogues are too formal, and not really
representative of everyday speech.
It is clear that adaptation is needed to simplify the text for reading
course as Arias (2007) stated, adapting materials can make the materials
accesible, interesting and informative and also allow teachers to evaluate their
students. In order to adapt the teaching materials, Aminuddin (2009);
Nikoopour & Farsani (2011); and Tomlinson (2011)  suggested some
techniques such as adding, deleting, modifying, simplifying, re-ordering.
Adding, including expanding and extending. Extending can be used for
example the students find the explanation of new grammar point rather
18
difficult, so further exercises are added before they begin the practice material.
Expanding such as if there is insufficient coverage of the skill of reading,
another skill provided may also be paralleled by the provision of reading
comprehension material.
Deleting, including subtracting and abridging. Reducing the length of
materials is called subtracting. On the other hand, abridging is attached to the
need for example to change the lenghty grammatical explanation to be more
communicative.
Modifying, including re-writing and re-structuring. Re-writing is needed
when some of the linguistic content needs modification. Re-structuring which
applies to classroom management.
Simplifying is used to avoid the confusion. Many elements of language
courses can be simplified, including the instructions and explanations that
accompany exercises and activities. The main application of this technique
most often done to reading passages. Teachers can simplify it according to :
sentence structure, lexical content and grammatical structures. The last, re-
ordering which is putting the parts of a courseboook in a different order.
4. Supplementing the Existing Materials
According to Harsono (2007), to cover the weakness of the available
textbooks that does not match with the syllabus/curriculum or objectives of
teaching/learning, teachers sometimes supplementing the existing textbooks
using supplementary materials. Supplementary materials are designed to be
19
used in addition to the core materials of a course. It includes dictionaries,
grammar books, and workbooks. Supplementary materials may come from
authentic sources, for example, newspaper and magazine articles, websites,
language practice books, electronic materials, games, etc (Tomlinson, 2011).
5. Creating own Materials
Teaching materials play an important part of most English teaching
programmes. Teachers rely heavily on a diverse range of materials to support
their teaching and their students’ learning. However, despite the current rich
array of English language teaching materials commercially available, many
teachers continue to produce their own materias for classroom use. Howard &
Major (2004) found that there are some advantages for teachers in designing
their own teaching materials. The important advantages of teacher-produced
materials is contextualisation. A key criticism of commercial materials,
particularly those produced for world-wide EFL market is that they are
necessarily generic and not aimed at any specific group of learners or any
particular cultural or educational context. For many teachers, designing or
adapting their own teaching materials enables them to take into account their
particular learning evirontment and to overcome the lack of ‘fit’ of the
coursebook.
Second advantages is individual needs. Teacher-designed materials can
be responsive to the heterogeneity inherent in the classroom. This approach
encompasses the learners’ first language and cultures, their learning needs and
20
experiences. Personalisation is another advantage of teacher-designed
materials. Podromou (2002, as cited in Howard, 2004) suggested that there is
also greater choice, freedom and scope for spontaneity when teacher develop
their own materials. Tapping into the interests and taking aaccount of the
learning styles of students is likely to increase motivation and engagement in
learning. The last, timelines. Teacher designs their own materials to respond
local and international up-to-date, relevant and high interest topics and tasks.
The teachable moment can be more readily seized.
C. English Language Teaching Materials
1. Definition of Teaching Materials
According to Tomlinson (2012), materials include anything that can be
used to facilitate the learning of language. They can be linguistic, visual,
auditory or kinestethic, and they can be presented in print, through live
performance or display, or on cassette, CD-ROM, DVD or the internet. They
can be instructional (guiding the learner in practising the language),
experiential (providing the learner with the experience of the language in use),
eliciting (encouraging the learner to use the language), or exploratory (helping
the learner to make discoveries about the language). Furthermore, Tomlinson
(2001) defined materials as anything which can be used by the teacher or
learners to increase the learners’ knowledge and experience the language. They
could be dictionaries, newspaper, grammar book, and many others.
21
Teachers may use the available teaching materials like textbooks or
develop their own by compiling from some sources such as newspaper,
internet, article and then adapt them to adjust with learners’ need. However,
English teachers are recommended to develop teaching materials by
themselves in order to meet their learners’ needs. To meet learners’ needs,
Tomlinson (2011) suggested that learning materials should give learners
experiences to interact with authentic use of English through spoken and
written texts.
2. Types of Teaching Materials
In recent times language teaching has become more technology oriented
especially in the developed country. For developing the up to date materials,
the resource facilities such as projectors, audio-video, and computers, increase
the opportunities for language proficiency development in a modern classroom.
As a result, materials selection becomes more diversified. According to Ahmed
(2016), variety of materials can be chosen from the following example of type
of materials :
a) Audio visual such as movies, cartoons, serial drama, sport, interview.
b) Paper such as picture, poster, photograph, calendar, cue cards,
newspaper and magazine items as reading text.
c) Realia such as restaurant menu, brochure, ticket, wedding card,
camera, receipt of purchase
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d) Audio such as news, interview, commentary, weather forecast and
variety of short dialogues.
In addition, Ianiro (2007) recommended two broad categories of
authentic materials beneficial for ESL/EFL students such as print and auditory.
Print materials include packing slips, order forms, ATM screens/receipt, Web
sites, street signs, coupons, magazines, and newspapers. Whereas auditory
materials include phone messages, radio broadcasts, podcasts, E-books,
movies, video and DVDs, and television programs.
3. Reading Materials
This research focused on the kinds of materials which is probably used in
reading courses. Typically, the material used in reading are several kind of
texts. Texts are pieces of spoken or written language created for particular
purpose, such as to persuade or inform or combination of both (Akmal, 2015).
Grabe and Stoller (2001) recommended the choice of primary text and
texbooks, supporting resources, classroom library materials have a major
impact on students’ motivation to read and their engagement with reading. In
general, Hedge (2003) suggested some of the common texts for reading skills
could be also quite helpful for the classroom as authentic materials they are
letters, recipes, menus, newspapers, articles, train timetables, horoscopes,
advertisements, publicity brochures, postcards, street maps, yearbook entries,
weather forecasts, curricula vitae, poems, advertisements, flyers, popular
fiction, comics and novels etc.
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In addition, there are also criteria for choosing reading text for students.
Based on Nuttal (2000), there are three criteria of a good reading text for
students. Firstly, the suitability content, it means that the materials for students
are interesting, enjoyable, challenging, and appropriate for their goal in
learning English. Secondly, exploitability, is a text that facilities the
achievement of certain language and content goals which is exploitable for
instructional tasks and techniques and it is interpretable with other skills
(listening, speaking, and writing). Lastly, readibility, the text with lexical and
structural difficulty that will challenge the students.
4. Factors in Selecting Reading Materials
The teachers who decide to select reading materials need to analyze some
aspects. If the teachers select a variety of appropriate texts, the students will
perceive reading as an interesting and valuable acitivity. Arias (2007)
mentioned some of the most significant factors in reading selection process
related to the students such as students’ level, interests, and needs. Other factors
are related to the text itself such as content and relevance.
The teachers need to be aware of students’ level when selecting the
materials for reading class. Asking the students to read material beyond their
level might be inefective. Some researchers suggested one alternative for
providing the students with appropriate materials is simplifying the texts in
order to make them accessible for the students. Furthermore, researchers agreed
that materials selected for reading class ought to satisfy students’ interests.
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Interest is closely related to motivation. Without motivation, it is difficult to get
the students to read in English on their own outside the reading classroom.
Considering the students’ interests in reading selection process is as important
as exploring the students’ needs. The teachers should always discover the
students’ needs before making any decisions about the course content.
According to Arias ( 2007) there are certain needs that all the students have in
addition to their individual needs. For instance, all students need to be able to
read fast, to know basic reading techniques, and others. The mismatch between
students’ expectations in regards to their needs and interests can result in
students’ frustration, which might imply failure on reading course. The teachers
can ask the students to suggest appropriate topic for the class.
Choosing reading materials also implies considering the text itself. The
topic, the type of the text and the information it sustains make the text relevant.
The text is relevant if it showed a great interest in the topic and the text itself
and also the students could read the text without any difficulty (Frank, 2004).
Arias and others agreed that the most important criteria for selecting reading
material is content. They affirm that if the selected content is interesting for
students, they will be successful in the reading process no matter how difficult
the text might be.
D. The Level of Reading Comprehension
Heilman et al. (2008) classified the level of comprehension in reading
based on the ability of the readers in different stages. First, literal
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comprehension in which level of comprehension represents the minimum of
involvement on the part of the reader. It is simple understanding of the words
and ideas of author. The author’s message is received but not examined,
evaluated or utilized in any way. Second, interpretive comprehension. Where
in this level the reader not only knows what the author said but goes beyond
the simple knowledge. It involves an effort to grasp relationship, compare facts
with personal experiences, understand sequences, see the cause and effect
relationship, and generally interpret the message. Third, applied
comprehension. Where the reader does more than receiving and interpreting
the message. The reader evaluates the author’s ideas, either accepting or
rejecting or applying them to the new situation. Lastly, it is critical
comprehension. At this level, reader analyzing, evaluating, and personally
reacting to information presented in a passage.
Related to previous explanation by some experts, in selecting appropriate
reading material for the students, teacher also should do a test to know the
difficulty level of reading text. The aim of doing this test is to help the students
more easily to comprehend the text based on the appropriateness of their
reading level. In order to know how well and how easily a text conveys its
intended meaning to a reader of that text, it is needed a measurement of reading
text that is called by text readability. Text readability is also an attempt to
match the reading level of written material to the “reading with understanding”
level of the reader (Dubay, 2004). It is hoped that after doing this test the
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students can understand reading text easily, therefore the students’ problem in
reading comprehension can be solved.
E. Relevant Research
Previous researches relevant to the present study have been conducted.
The previous studies focus on several topics of research such as the study of
developing English reading materials through Web Blog (Rahman, 2018), ELT
material development (Nikoopour & Farsani, 2011), material evaluation
(Raseks et al., 2010), adapting materials (Halim & Halim, 2016), Textbook
evaluation (Amrina, 2018).
A survey conducted by Halim & Halim (2016) emphasized on the point
why and how some teaching materials should be adapted by teachers. In their
study, it was found that out of 15 teachers, only seven were familiar with the
concept of adapting teaching materials. The others were not familiar with the
concept and they preferred to adopt materials rather than adapt something. The
findings also suggest the reasons for some teachers to adapt their materials
such as unsuitable contents for the learnes’ level, materials not fitting into the
time available, reading passages contain too many unknown vocabulary.
In addition, another study was also conducted by Rahman (2018) on
how to develop reading materials towards the adaptation of ICT using web
blog. It was found that the applying of media web blog in English Reading
materials for students gave a good reponds. The average score 63,25% refers to
the agree category. It shows that students agree to implement web blog because
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it is such effective media to encourage them to be more enthusiastic and more
confidence to follow the lesson.
Futhermore, in an investigation on how teachers evaluate the
coursebook both external and internal and also the examination of the strenghts
and weaknesses of the coursebook, Raseks et al. (2010) found that four books
such as Top Notch, The New Interchange, On Your Mark, and Headway which
were the most used books in institutes in Iran. It is Top Notch (an English
coursebook written by Joan Saslow and Allen Ascher and a Pearson Longman
publication) met the most of the criteria to be labeled better that the other four
books.
The other research comes from Amrina (2018) about textbook analysis
and its compatible with the curriculum of 2013. This study is a content analysis
of Senior High School textbook. The idea of this study is to analyze the
appropriateness of the textbook materials whether it is relevance or not with the
curriculum 2013. From the findings, it is stated that the selection of textbook
used by teachers become crucial because an inappropriate textbook could
possibly make the class uniteresting or even does not match with the learners’
needs in learning. The textbook has to fit with the current curriculum and
syllabus along with students’ needs and also learning objectives. If the
textbook is too advanced or too simple for the students the teacher will
certainly facing some problems. Furthermore, the content of the textbook might
not be of the kind that students can relate to since not all textbook published
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are suitable with the learners’ needs. Therefore, teachers have to choose the
appropriate and ideal textbooks as beneficial for both students and teachers.
With all of relevant research explained above, therefore, the present
study tried to discover how reading course lecturer or teacher select and modify
the most appropriate material relevance to the students’ needs.
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CHAPTER III
METHODOLOGY
A. Research Design
This research was designed as a qualitative descriptive, focused on the
description of something occurs in social life and helped other people to know
about the phenomena. In addition, this approach is useful to obtain the deep
information from participants and to provide the real description about a
phenomenon occurred (Quinn & Cochran, 2002). Descriptive research is about
describing how reality is and the data are collected in the form of word or
picture instead of numbers (Moleong, 2002). The term descriptive is commonly
used in this research. It is used based on the types of questions, data collection,
and data analysis. Descriptive study primarily focused on finding out the
particular types of question, such as “what is?” or “how about” (Johnson &
Onwuegbuzie, 2006). Similarly, Merriam (2009) stated that qualitative
researchers are interested in understanding how people interpret their
experiences, how their construct their world, and what meaning they attribute
to their experiences. It corresponds to what the researcher wants to find out in
this study, they are a description about how the lecturers develop teaching
materials and the kind of materials they have provided based on their
experiences also the reasons behind it.
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This research belongs to qualitative methodology. Merriam (2009)
stated that in qualitative method, researchers interact with people in natural
setting because researcher tries to get deeply involved in the world of people
being studied. Researcher did all these activities by using interview. Hence, by
using qualitative descriptive approach, this research aimed to find out the
experiences, perspectives, thoughts, and information from lecturers who are
teaching the reading courses in English Department of UIN Ar-Raniry.
B. Research Instrument
The choice of research instrument is mainly based on the research
questions. In this study, the instrument used by researcher for collecting data
was interview. Cohen et, al., (2000) defined the interviews as the ways for
participants to get involve and talk about their views. Futhermore, Edwards and
Holland (2013) noted that interview is as a central resource for social science
that is probably the most widely used method in qualitative research. In
addition, the participants are able to express their perceptions and
interpretations regarding to a given situation or the expression from their point
of view.
This study used semi-structured interview in order to find the
information deeply. Edwards and Holland also mentioned that semi-structured
interview is the major form of qualitative interview. Semi-structured interviews
consist of several key questions that help to define the areas to be explored, it
allows the interviewer or interviewee to discover or elaborate the information
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in more detail, also the interviewee is able to get clarification as follow up
question to get the information. By interviewing, researcher would gain more
information and more understanding about particular object related to the topic
(Driscoll, 2011).
C. Data Collection
As it is mentioned earlier, the researcher used a semi structured
interview because the researcher has a general idea where the interview should
go and what should come of it. Furthermore, in this type of interview all of the
questions are more flexibly worded than other types, which can help the
researcher to answer the research questions. This format allows the researcher
to respond to the situation at hand and to the emerging worldview of the
respondent (Merriam, 2009). In semi-structured interview the researcher
prepares a list of questions as a guidance to cover the interview. The
interviewer can probe answers, pursuing a line of discussion opened up by
interviewee. Basically this interview allows much more space for interviewees
to answer on their own terms (Edwards & Holland, 2013) . The researcher has
list of the questions to be covered. The researcher asked 16 questions about the
strategies in developing materials, materials analysis, materials evaluation,
adaptation of materials, consideration in selecting materials, and others. In
addition, the participants were interviewed in English using a mobile recorder.
Each interview took about 20 minutes.
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D. Participants
The researcher conducted the research at Universitas Islam Negeri Ar-
Raniry Banda Aceh and the participants were the lecturers from English
Language Education Department. The researcher used purposive sampling
technique in choosing the research participants. Researcher decided to use
purposive sampling technique to find the appropriate participants as research
target. Futhermore, purposive sampling is a strategy to minimize the object of
study and participants which is selected from the population (Palys, 2008). The
reseacher selected six lecturers who teach reading course in the odd semester of
2019/2020 as samples to the interview section. In this semester, the available
reading courses are basic reading, academic reading, and reading for academic
purposes. Therefore, in purpose to get the variation of information, the
researcher chose two lecturers in each level.
E. Data Analysis
The researcher used semi-structured interview. The interview was done
with reading course lecturers by recording directly. In analyzing the qualitative
interview, the reseacher followed the stages by Creswell (2012), those steps
are:
1. Organizing and preparing the data
First, the raw data from interviewee was arranged and trascribed into
words, then typed up field notes. Finally sorting and arranging the data into
different types properly.
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2. Reading through all data to obtain general information
In this stage, the data that have been typed and transcribed was read
several times to familiarize with the data, then the data was provided some
general sense of information like general thoughts of what participants are
stated. After all, the information was coded into particular groups.
3. Coding the data into several categories
In this study, the researcher used free coding to analyze the data. The
researcher is coding anything that is meaningful or potentially meaningful to
answer the research questions. Free coding requires merely identifying the bits
of text that the researcher believes represent a concept (Schreiber & Asner-Self,
2011).
4. Looking for pattern and themes
In this step, the codes were interpreted and formed thematically. It can
be clarified by a comparison of the findings and the information from theories.
5. Representing and reporting findings
In this stage, the themes of data were explained naratively.
6. Interpreting and discussing the meaning of the findings
The final step to analyze qualitative data, was interpreting and
discussing the findings. Moreover, the existing literature theory also discussed
to get more elaborated data findings.
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CHAPTER IV
FINDINGS AND DISCUSSION
The purpose of this study is to investigate the lecturers’ strategies to
develop teaching materials in reading courses and to find out the kinds of
materials they have provided based on their experiences. To identify the
lecturers’ strategies and the kinds of materials they have provided to the
students, semi-structured interview was conducted. There were six participants
of this study were reading course lecturers in English Education Department of
UIN Ar-Raniry Banda Aceh. They were given 16 questions to obtain an in-
depth information about strategies in developing materials for reading courses.
Each of them spent for about 20 minutes to answer the questions from the
interviewer.
A. Findings
In this section, the participants described their strategies in developing
the teaching materials for Reading courses and the kinds of materials they have
provided to the students based on their experience through semi-structured
interview. The interview section had been done by asking six participants who
were labeled below :
BR 1 : Basic Reading 1
BR 2 : Basic Reading 2
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RAP 1 : Reading for Academic Purposes 1
RAP 2 : Reading for Academic Purposes 2
AR 1 : Academic Reading 1
AR 2 : Academic Reading 2
The data of interview were coded and categorized into some themes.
The result showed that there were some strategies used by lecturers in
developing teaching materials for Reading courses. The following result also
showed what kinds of teaching materials they have provided based on their
experiences in teaching Reading. The results were reported under the themes as
follows :
1. Lecturers’ Strategies in Developing Materials for Reading Courses
1.1. Evaluating the Materials
Most of lecturers’ answers remarked that they always evaluate the
teaching materials both before and after using it in the class. Based on the
lecturers’ answers they stated that evaluation was important before selecting the
materials because they need to consider several suitability factors such as the
syllabus and curriculum, the content, the level of difficulty, and then the
vocabullary used. In addition, they also evaluated the materials after using it in
the class to find out the students’ ability towards the material they have
provided. Some lecturers’ responses would be discussed below :
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a. Pre-Use Evaluation
Evaluating the reading materials before using them into the classroom is
important to reach the suitability of material or to prevent inappropriate
materials. The lecturers stated that they have to consider some parameters in
selecting the reading texts for the students. More specifically, those parameters
would be elaborated below into several themes related to the lecturers’
response.
1. The Curriculum and Syllabus
In evaluating materials, the first parameter was syllabus and curriculum.
The lecturer need to select the materials which suited the syllabus or learning
objectives.
AR 1 stated :
“Yes of course, I evaluated any materials I want to use in my
classes, if I don’t evaluate and select any materials I used in
my classes of course it would not relate the syllabus. What is
the text about, and then is it suitable with the syllabus
available in the English Department and also whether is it
appropriate for the students in my classes.”
2. The Content
The second parameter was the content of the text. Besides adjusting the
contents of the material with the syllabus, evaluating the content was also done
to prevent inappropriate material.
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BR 1 stated :
“What being my focus is about the content of the text, I
prevent to choose the material which may give the negative
impact for the students.”
RAP 2 also said that :
“Yes of course, I evaluate it first. The content, whether the
material is suitable with the learning objectives or not.”
3. The Level of Difficulty
In selecting the suitable materials, the lecturers need to evaluate the
level of difficulty of the texts then adjusted it with the students’ level of intake.
Therefore, the material would be effective to be implied.
BR 1 said that :
“Me myself yes of course. I always evaluate it first because
sometimes taught them in the same year, different unit will
have different level of ... how to say... the level of intake, the
students differences between those units so sometimes this
material is quite suitable to that unit but not to for other
unit.”
BR 2 also stated that :
“Yes of course I need to evaluate it first, I mean that we need
to consider is it effective for our learners’ level or not. I will
consider the level of difficulty for the level of my students.”
Similarly, RAP 2 added :
“I make the pre-test first, then after the pre-test we know how
far of the students’ level, if they are high in pre-test, so the
materials should be high. But if they are low, yeah the material
should be like that.”
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4. The Vocabulary Use
In reading course, the use of vocabulary in the text determines how
appropriate the texts for the students. Therefore, vocabulary evaluation was the
most important in determining the suitable reading texts for the students.
BR 1 mentioned that :
“The vocabullary use in that material, I mean the contain of
the implied meaning of the text. I mean like this, for instance
when I choose material that may have a negative impact to the
students’ mind, so I will cancel to choose that material, so I
will choose the material for instance like this, Halloween. The
text is good, the vocabullary is simple but I won’t choose that
kind of text because it is not true for our ... ( culture ) it is
not suitable in my opinion to our students because we don’t
have Halloween. It is better to choose ... what else ... yeah
some common celebrations but no relation with other religion.
That’s it. So of course I ( not ) select that one.”
b. Post-Use Evaluation
The evaluation was also done after the material being used, to clarify the
suitability of the material to the students. It was supported by Raseks et al.
(2010) who said that the success or failure of the materials can be determined
after trying them in the classroom with real learners. Some lecturers responses
are shown below :
BR 1 added :
“This is also what I always do in my teaching learning process.
Before ending the class I asked them about the level of the
text, I asked their opinion. If they said that this is too difficult
for them, for the next day I will try to find the simple one. If
they said that this is ok, next meeting I will find a little bit
higher one, so they can encourage the motivation as well.
Because you know when we always give the students a very
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simple one that they can only do it in one minute they will feel
it is useless to study because I have known all of this.”
Similarly, AR 2 agreed that :
”Evaluation will be held after teaching for several times.
Because how to evaluate because this is the first time... first
time I come into the class, how to evaluate. Just giving them
the material after several times ooh it is not suitable for them,
we change (the material).”
Based on the responses above, it can be concluded that evaluation is the
lecturers’ first effort to develop teaching materials and select the appropriate
materials for the students. Evaluating is important to consider the suitability of
the material, the content of the text, the level of difficulty, the vocabulary use in
the text and then its suitability with the syllabus and curriculum. Material
evaluation could be done either before or after the material is used.
1.2. Adopting the Materials
After evaluating the materials, lecturer has his/her own decision which
material to adopt by identifying a set of criteria. If the material is in line with
the curriculum or syllabus, appropriate to the given context, fulfill the
students’s needs, and suitable for the students’ level, it can be used to teach the
students without any change or modification (Harsono, 2007). Based on the
lecturers’ responses, some of them usually adopted the whole material to follow
the syllabus recommendations or because the material was considered as good
material to be used.
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RAP 1 mentioned :
“Actually mostly I adopt. Taking all. Because you know the
book has been designed by experts, experts in Reading,
professor. And the book has been widely used all over the
world.”
BR 2 also said that :
“I normally adopt the material, because I still refer back to
the  syllabus so that’s why... in order that I still on the track, I
need to adjust by still in the right way of our syllabus.”
Then, AR 1 also added :
“I just adopting from you know... like IELTS or TOEFL so
then I just give some tips or strategies how to solve the
problems or the questions in both tests.”
1.3. Adapting the Materials
Halim (2016) stated that adopting and adapting are two different things.
Adapting material means taking and modifying the materials to suit the
lecturers’ requirements while adopting means taking all the material as it is
without changing at all. Based on the interview responses, the lecturers said that
they tend to adapt the materials in order to improve or to make the material
suitable for a particular type of students. They improve what the books offer
and what they have in order to maximize the appropriateness of teaching
material for the various needs of the students. In addition, they also expanding
the reading passage with the paralleled skills such as writing materials and also
grammar.
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BR 1 said that :
“Especially I adapt the questions. So sometimes I develop the
questions... the text is on the book but I develop the questions.
That questions will be different to the different students, so
different level student I give different questions. So for those
who have a low level may be just like what is the synonym of
this one, what is the antonym of this one, they refer to the what
word in line 3? That’s it. But for the higher level students I give
about implied meaning.”
RAP 1 added :
“You can use some available text as Reading, you read and
you write question, probably you can put synonym.”
AR 2 mentioned that :
“Sometimes... like this if there some material, sometimes I add
the way... for example if there is some material ohh this
material only talking about this and then in question and
answer only this one, sometimes I add ooh you have to find
some word synonym here. For example there are 10 words
here... find the synonym. There are 20 words here for example
then find the opposite meaning. I add the activity.”
Additionally, AR 1 expanded the reading materials with the writing as
the paralleled skill with reading to make the students get more understanding
about the materials. It was supported by Aminuddin (2009) who stated that one
of the techniques to adapt the material is expanding.
AR 1 mentioned :
“Like I said I just combine both you know like umm... besides
reading skills, I just combine with the writing one, it is (for)
the students to understand more about the material that I give
like when we want to have a look on thesis statement so I just
insert some materials from writing, and the students are happy
of that because they get more understanding of the materials
that we are discussing.”
42
In another question responses, AR 1 added :
“I integrated with writing because they have to read for
writing, so if they don’t read they cannot write. So I just
intergrated between writing and reading.”
Similarly, AR 2 and RAP 2 expanded the reading materials with
grammar and vocabulary use to make the students were easy in understanding
the texts.
AR 2 stated that :
“Every kinds of reading must have structure. Because in
every reading they have to understand the text. Then they have
to understand the question from the text, and they have to
understand the grammar use in the text. Because when they
study grammar or structure they can easily understood.”
Similarly, RAP 1 added :
“There are special difficulties that the students face usually like
word use, that’s very common. For example “take, bring,
fetch” I fetch my keys at school. I get my students to use
“apart from, above all” etc,. And then I get my students to
know how to use the word with “way” for example “in a way,
in the way, on the way, in such a way” so they have to be able
to use that in the sentences. The main material is reading. So
the book Practice and Progress provide the material like that.”
1.4. Supplementing the Materials
Lecturers usually supplement the existing materials to support the
materials which was not covered by the core materials using articles and e-
books. In addition, if the material does not cover the vocabulary use (the
meaning of the unfamiliar words in the text) while the teaching learning
process, the lectures allow the students to use a dictionary as the supplementary
material. The lecturers also stated that the supplementary material is given for
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the students to be learned at home to support teaching materials in the
classroom. In addition, some of them using the reading texts from TOEFL and
IELTS as the supplementary materials in the classroom.
BR 1 said that :
“Yes, but it is not in the classroom. I asked them to copy some
of the material, and they learned it at home to support the
material at the classroom.”
RAP 2 also added :
“Yeah of course I find the books from the internet, then I sent it
to them via Whatsapp. Besides the material I give, there is a
books which give them more knowledge. So they can read the
books first to strenghten or widen their perception before
read the text which I give in the next day.”
In another question response, BR 2 said that :
“ ....... if some of them may be don’t know the vocabullary they
can still look at the dictionary because I allow my student to
bring dictionary during the class.”
RAP 1 used the reading text from TOEFL and IELTS test as the
supplementary materials.
RAP 1 mentioned :
“I use TOEFL, reading for TOEFL. I pick easy one, very useful
for their future because I want them to go abroad to study
abroad, so that’s why you know the supplement sometime I
pick from TOEFL or IELTS.”
2. Types of Reading Material Provided by the Lecturers
Based on the result of the interview, the lecturers said that they have to
provide the reading material to the students based on some factors related to the
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students and also factors related to the text itself. More specifically, those
factors would be elaborated into several themes below :
2.1. Based on the Students’ Level
The lecturers need to be aware of the students’ level when selecting the
materials for the reading class. By cosidering the students’ level, lecturers could
decide what material they should provide. Based on the lecturers’ responses,
they differentiate the reading materials based on the level of reading
comprehension.
a. Basic Reading
In basic level, the lecturers provided the simple texts which contains
basic vocabulary.
BR 1 said that :
“I differentiate the material based on the text for instance
Basic Reading, I choose the simple text which is only tell the
text purpose.”
Similarly, BR 2 mentioned that :
“Ok for Basic Reading class, I will say that we need to
consider some factors. This is new students, this is not the fifth
semester students. So I need to choose some suitable materials
which is not very difficult for them.”
In addition, BR 1 realized that in one particular class there was a various
level of each student. Therefore, the level of text given should be different for
each students in order to improve their confidence.
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BR 1 added :
“I give them not only one text may be two or three texts. So, I
know that some of them may be low level students and some
are high. So the level of the text is so different, first text is very
simple, then the second text is much higher than before. So I
will choose the low level students, I mean those who have to be
encouraged by the lecturer for instance to answer the simple
text first, I hope by doing this the students will have a self-
confidence that they understand the text, whereas the second
text is actually higher level, so I asked the higher students to
answer the text. So I didn’t give only one text in each
meeting.”
b. Reading for Academic Purposes
The materials for Reading for academic purposes should be at the
intermediate level which discuss about facts or more academic articles.
RAP 1 said that :
“I used the book like Practice and Progress which is more
general. The book is in average level, so can be below the
intermediate or pre-intermediate, so the book is average level
not high and not low. Good for second and third year students.
The book is general.”
Similarly, RAP 2 stated that :
“If Reading for Academic Purposes, it is lower than Academic
Reading. If Reading for Academic Purposes, I usually use
textbook, the book which contains the text from the lower to
the higher level. So there are some questions about critical and
questions about understanding about text. We can choose
article or novel or books or book chapter, like that.”
In another question response, RAP 2 added :
“Reading for Academic Purposes, it will be better if the text is
higher level, factual. For example yesterday I used “Malaria
is new trap”. It was an article, a simple article discuss about
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why Malaria nowadays being a “scourge” for human, so they
discuss about it.”
c. Academic Reading
At the level of academic reading, the students have to read academically
and critically. Therefore, the materials provided were TOEFL and IELTS
reading texts, newspaper, and magazines.
AR 1 said that :
“I selected the material based on the class I teach during the
semester. I use all the kind of material it was like TOEFL test
reading and also IELTS and also papers yeah... like Jakarta
Post and then I asked the students to analyze any reading that
we are studying at the time.”
In another question response, AR 1 added :
“In Academic Reading, I usually used especially the reading
in TOEFL and also in IELTS. So I introduce to the students
how to answer the questions well and then how they can find
the main ideas quickly.”
Similarly, AR 2 stated that :
“For Academic Reading we provide students how to read
academically, for example if we have some material there is
sometime we quote from the Jakarta Post or other kind of
English magazine.”
In another question response, AR 2 also added :
“Academic Reading also we can find some topic sometimes
free from the book and we can find another topic freely
regarded about what is the news now which is being
discussed. For example like now about election, so we have to
find some reading about election or some political news, so we
have find what about the politic about Indonesia. It depends on
situation (current issues).”
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2.2. Based on Students’ Interests
Lecturers believed that materials selected for reading class ought to
satisfy students’ interests. No matter how difficult or easy a text might be, it
would be boring or difficult to read if it was not interesting to the students.
Considering the students’ interests in reading selection process was important
to provide the most suitable text for them. Based on the lectures’ responses,
most students preferred the material which contains the current issues rather
than the unfamiliar topics.
a. Current Issues
The lecturers stated that most of the students prefer the text which
discuss current issues. Therefore, this topic is one of consideration for the
lecturers in providing the materials for the students. In addition, the lecturers
also stated that although they have to follow the syllabus and curriculum, they
have to be open with material that discusses current issues. It was the way to
develop their teaching material.
BR 1 said that :
“The current issues for instance about education, about
scholarship, they will be interested on that ... instead of saying
about the outer space, they won’t like it.”
AR 2 also agreed that :
“The contemporary issues, we have to think about that. To
open the students’ mind, so sometimes we have to use
contemporary issues material. If the time of election, we use
the material regarding about election, if the time of  war so
we have to provide the material regarding about war.”
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b. Fiction
Furthermore, based on the lecturers response, another material that
could attract students in reading was fiction. Most students, without doubt,
preferred fiction texts which contain funny story.
AR 2 said that :
“Students sometimes are lazy to study using material which is
not containing funny story.”
However, BR 2 preferred to use scientific article instead of fiction to
make the students familiar with the academic article.
BR 2 mentioned :
“I think we need to adjust the learners’ needs because this is
the students’ level so it will be effective if we try to make it
familiar with students with article that is not in very basic skill,
I mean that they need to comprehend more in article like
scientific article or more various article rather than fictive
articles.”
c. Facts
The lecturers stated that their students preferred the factual texts
discussed the information about the facts in their environment. This kind of
material could improve their critical thinking in reading.
RAP 2 said that :
“They like facts, for example they like histories more than
stories. The history of Coca-Cola , about Malaria. They like
that kinds of facts. Besides reading to get knowledge, also
increase their critical thinking in reading.”
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Similarly, AR 1 also agreed that :
“They like information like facts, and like you know when you
find something in newspapers there are like facts information
and also opinion and they will discuss those issues then the
class will be more enjoyable.”
2.3. Based on Students’ Needs
Lecturers stated that they should always discover the students’ needs
before making any decisions about the course content. They should be aware of
the students’ needs to be able to help the students fulfill their needs by
providing them appropriate materials. The students’ needs could be determined
from the syllabus explanation or from the level of comprehension. In addition,
in order to identify the students’ needs, the lecturers also asked the students
what they wanted to get in those classes.
a. Basic Reading
In basic reading, the students need to be able to recognize the types of
the texts, recognize the word use, and determining the main idea. Thus, the
materials provided have to fulfil these needs.
BR 1 mentioned that :
“Well actually Basic Reading, they only have to recognize
texts types, so they do not have to ... a deep comprehension. So
in the next session they only have to see synonym & antonym,
only word recognition. We don’t talk about main idea yet
right? So after midtest we talk about the main idea but just a
little because the main idea focused will be on the next level.
So based on the syllabus, and also what the topic of the
syllabus need.”
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In addition, to identify the needs, BR 2 asked the students about what
they expected to get in this class.
BR 2 said that :
“Ok, right now I am teaching Basic Reading class, and I asked
them what do you want from this class? Most of them said
“Ok Miss, I expect that this semester I will increase my
vocabullary” a lot of vocabullary related to Reading
Comprehension instead of scanning skill, skimming, but they
tend to say ok I want I can increase my vocabullary,
vocabullary mastery.”
b. Reading for Academic Purposes
The needs of this class were to have a higher thinking skill in academic,
thus the material should be factual and academically. Another lecturer said that
what the students need was the strategy to answer the English reading tests to
help them prepare themselves for the tests.
RAP 1 said that :
“Actually what they need is the strategy. I equip them with
the strategy, how to answer the question when they take for
example TOEFL or IELTS. So in this way the got... how to
say ... approach, technique, method or strategies how to
answer the .... if limited vocabullary or limited ability, if they
now the strategy they know how to find the answer in the text,
so it will be helpful. That’s the target actually.
RAP 2 stated that :
“Reading Academic Purposes class, they have to think higher
or higher thinking skill. It will be better if the text is factual”
c. Academic Reading
The lecturers stated that at the end of the study, the students need to pass
the English tests. Therefore, in academic reading, they provided TOEFL and
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IELTS tests to make them familiar especially with the reading section which
mostly contain academic texts.
AR 1 said that :
“Because the students requested to pass the TOEFL test at
the end of their study, so I just prepare them to be a custom to
a TOEFL test or at least you know like IELTS or TOEFL
yeah.. so I have to... I mean to teach about those materials for
the students so that they will be familiar with any material they
can find in those two tests.”
In another question response, AR 1 added :
“if you teach based on the syllabus available, then what the
students need will be met right.. so if you don’t then any
materials will be overlapped.”
Similarly, AR 2 added :
“Teaching material I choose to help students.. I think the
students last finally they want to take TOEFL test atau IELTS
right? So I choose the material based on that. Based on for
example this is the kind of material for Reading, there is the
question and answer and the difficulties or what the difficulties
also sentences .... how to match matching.. matching words.
Sometimes as it is studied in TOEFL there is also in this
material, so after studying this, when they study TOEFL they
are familiar.”
2.4. Based on the Content of the Text
Lecturers agreed that the most important criterion for selecting reading
material is content. They chose the material carefully to prevent the material
that contains the other religion issues except for Islam, also the material which
does not relate to the students’ culture. Those kinds of materials may have
hidden meanings and may give a negative impact on students.
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BR 1 mentioned that :
“The contain of the implied meaning of the text. I mean like
this, when I choose material that may have a negative impact
to the students’ mind, so I will cancel to choose that material,
for instance like this, Halloween. The text is good, the
vocabullary is simple but I won’t choose that kind of text
because it is not suitable in my opinion to our students because
we don’t have Halloween. It is better to choose some common
celebrations but no relation with other religion except Islam
because we study in Universitas Islam... yeah it is flexible
actually, sometimes I choose it from the book, magazines but
what being my focus is about the content of the text, about the
vocabullary use, about the of course the update issues, but I
still consider about the ... even it is very negative, I prevent to
choose the material which may effect the negative effect to
the students.”
In another question response, BR 1 added :
“I have ever found the text talking about art but then at the
end of the text they talk about art in the different view for
instance naked painting, so that’s it. So I didn’t choose that
material so ... the content is and (that have) the hidden
meaning.”
In addition, RAP 1 has the criteria to choose a good book by its content.
In order to facilitate the students in learning, it will be better to use a textbook
written by a native speaker, also equipped with the line number in each reading
text. Therefore, TOEFL book and textbook “Practice and Progress” considered
as a good book to be used.
RAP 1 stated :
“So a good Reading book there is number beside the question,
there are numbers on the passage, so that’s why because in
that way could help student  pick the sentence to identify where
is the answer. A good Reading book have the number of the
line. So and then I train them to answer, I don’t want my
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student to answer the question without looking at the... without
referring to the passage. So, I provide them for TOEFL test.
TOEFL book always use number, almost all the questions you
have to refer to the passage. That’s how I educate them. Maybe
they don’t get much but they get more strategies in doing like
TOEFL.”
In another question response, RAP 1 added :
“I use good book written by native speaker and then I ensure
the book is suitable and interesting and good for academic,
there are a lot of books but not good for academic purposes.
And then I use like Practice and Progress the stressed not only
academic but to improve their English. Like a Practice and
Progress, that’s very simple book but very integrated
comprehensive, and there is Grammar, there is Reading,
there is composition little bit.... mostly Reading.”
2.5. Based on the Syllabus
The lecturers mentioned that they have to consider the syllabus before
choosing the appropriate material. Syllabus determines what kind of materials
should be adopted and also determines how materials should be designed.
Additionally, although they could choose their own teaching material flexibly,
syllabus should be a guidance for them.
BR 1 said that :
“Yes, the teacher could choose his or her own material in
teaching reading, but the teacher must have consideration to
the syllabus, to the curriculum. So based on the syllabus and
also what the topic of the syllabus needs.”
Similarly, AR 1 stated :
“I just consult the syllabus and then I just follow the step on
the syllabus and I can find the materials based on the
syllabus.”
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AR 2 also said that :
“It is based on the curriculum from English Department.
There is a specific syllabus, Academic Reading this one
material shoud be like this, there are some clues, so for Basic
Reading this one material should be from this book, for
example from developing skill from... there are some books,
determine on intermediate, advance, basic ... depends on
that.”
However, AR 2 added, although the syllabus provides specific
instructions on which teaching material they should be adopted, also the
lecturers could find the material based on the syllabus, they have to develop
their material for example by using the topic of the current issues. Thus, they
could meet the students’ needs.
AR 2 mentioned :
“Nowadays even we have to follow the curriculum, and we
have to be open to choose another material outside the
curriculum, sometimes if we use the material stated in the
curriculum only, I think the students’ mind is not opened. So
sometimes we have to use contemporary issues material.”
B. Discussion
This section explained about the research findings that the researcher
obtained from the interview. The research which was conducted in English
Department of UIN Ar-Raniry Banda Aceh had given some information about
lecturers’ strategies in developing materials for reading courses and the types of
material they should provide for the students based on their experiences. Based
on the interview data, the researcher elaborated the responses into some themes
in order to answer the research questions.
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1. Lecturers’ Strategies in Developing Materials for Reading Courses
This first research question of this study aims to know the strategies
used by lecturers in developing materials for reading courses. The researcher
found that the material development strategies used by lecturers have similarity
to the research terminology of this study. They are evaluating then adopting,
adapting and supplementing the material. However, from all of the strategies
suggested by Pinter (2006), lecturers stated that they had never created their
own teaching material for reading courses. They tend to adopt the material
which the syllabus offer. Another reason was that there is a lot of teaching
material available either online or offline and they could get them easily, such
as textbooks, e-books, newspaper articles, magazine articles, and internet
articles. Those materials could be used as teaching materials in reading courses
since they could choose their own material flexibly. They evaluated the material
available and decided to adopt the material if it was suitable for the students,
adapting it according to the needs, supplementing it if necessary. Therefore,
they did not create their own.
Although there is a lot of material available for reading courses, they
have their own criteria in determining the quality of material to satisfy the
students’ needs. In case that those criteria could not be covered by available
material, therefore, the material development strategies are needed. To develop
the material, sometimes the lecturers select their own material in teaching
reading outside the material that has been offered in the syllabus. Moreover,
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they added, if they used the material based on the syllabus only, some of the the
students’ needs could not be met. For instance, they have to use the current
issues as the topic in their teaching material since the students preferred that
kind of topic, also it could improve the students’ critical thinking.
The result reported that the lecturers always use any available materials
to teach their students. What they can do is usually trying to evaluate the
material they have to use in teaching reading. They agreed that material
evaluation is important, because there were some considerations before
determining the appropriate reading material. Firstly, the suitabiliy of the
material, whether is it suitable to the syllabus and the learning objectives and
the suitability of the materials for specified groups or individuals. Secondly, the
level of difficulty that could be measured by the vocabulary used in the reading
texts. This finding supported by Nuttal (2000) who defined some criteria for
choosing reading text for students, they were suitability, exploitability, and
readibility. Then the content, sometimes there were some reading texts that has
unsuitable content to be applied such as about foreign culture and religion.
Based on the lecturers’ interview response, they stated that they found a text
about hallowen, valentine and naked paintings. Even if the text was good
because the vocabulary used was appropriate for the students’ level, but the
topic could give a negative impact on students’ minds. Therefore, material
evaluation is always done by the lecturers to provide the most suitable material
for the students in reading course. This finding was supported by one of the
57
basic principles in material development given by Tomlinson (2011) who stated
that materials should help learners to feel at ease which can relate with their
own culture. Teacher can use material which is familiar to the students’ life.
After evaluating the textbook, lecturers has their own decision whether
adopting or adapting the material. Lecturers tend to adopt the material based on
the syllabus and some of them adopt the material from the textbooks or reading
passages from the other sources. Adopting reading material without any change
at all is done by them if it has met their criteria as good teaching material.
However, in case that the materials did not fulfill the lecturers’ criteria, they
adapted it to make it more suitable for the learners, accesible, interesting, and
also allow lecturers to evaluate their students. Some of them developed the
questions from the texts they adopted. It was done because of the different
intake levels of each student, thus the questions would be different for each
student. For the low-level students, the lecturers gave the questions which were
not very difficult, but for the high-level students, the question will be a little bit
higher. Hence, students will have self-confidence that they understand the text,
whereas after that the lecturers gave the second text in higher level and asked
the high-level students to answer the questions. This finding also supported by
basic principles of material development, that the material should help learners
to develop their confidence and the materials should take into account that the
learners differ in learning styles (Tomlinson, 2011). Additionally, Halim &
Halim (2016) supported that the adaptation process of the materials is related to
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the reality of dealing with the learners in the dynamic environtment of the
classroom.
In addition, another adapting strategy used by lecturers is expanding the
reading material. They combined reading material with another material such as
writing, grammar and word use. In order to get more understanding about
reading passages, the lecturers expanded the material with writing skill.
Additionally, they integrated the reading passages with grammar and word
recognition, because it will help students to understand the text. This finding
supported by Aminuddin (2009) who said that one of the adapting techniques is
expanding, if there is insufficient coverage of the reading skill, another skill
material provided may also be paralleled by the provision of reading
comprehension material. In addition, one of the material development
principles given by Tomlinson (2011) supported this finding, that the material
should provide the learners with opportunities to use target language to achieve
communicative purposes. The learners could practice the language they have
learned for real life situation not just controlled by teacher.
Based on the data, another strategy that the lecturers used to cover the
weakness of the available material was supplementing the material using
supplementary material. Supplementary material is used to support the core
material and also enriched the reading texts. Some of the lecturers stated that
they used TOEFL and IELTS reading texts and as the supplementary materials.
They also allow the students to use the dictionary if the core materials did not
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provide the unfamiliar vocabulary translation used in the text. In addition, they
gave the students extra material to be learned at home to support the reading
material in the classroom.
2. Types of Reading Material Provided by the Lecturers
The second research question aims to know what types of reading
material they have provided based on their experiences. All lecturers used
paper-based material in teaching, such as newspapers, magazines, TOEFL and
IELTS books and printed texts from various sources. Interestingly, they said
that they have to consider some factors before providing the material to make
sure that the material they choose is appropriate for the students. The researcher
also found the similarity of the themes with the theoretical foundation of this
study. Arias (2007) suggested several significant factors in the reading material
selection process are related to the students : students’ level, students’ needs,
and students’ interests. Other factors related to the text itself : content and
relevance.
Most of the lecturers stated that the reading material should be chosen
based on the students’ level. By considering the students’ level, lecturers could
decide what kinds of material they should provide. In order to adjust the level
of the text and the level of the students, some of them even asked the students’
opinions about the level of the text at the end of study. If they said that the text
was difficult the lecturers tried to find a little bit lower. Also if they said that
was not very difficult, then the lecturers found the higher.
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Basic reading lecturers said that for basic reading they chose a simple
text which contains basic vocabulary. The students at this level have to be able
to recognize the words and ideas of the author. It was a simple understanding,
thus the material should be in low-level. In addition, one of the lecturers of
basic reading class realized that there was a various level of each student.
Therefore, the lecturer prepared more than one text in each meeting. The level
of the text would be different between low-level and high-level student.
Unconsciously, the low-level students got a special treatment to improve their
ability to a higher level. Then the high-level students did not get bored with the
material. The lecturer expected that it will improve the students’ confidence in
learning since their needs are vary.
Furthermore, reading for academic purposes. The lecturers said that the
reading for academic purposes was the average level, it means that not low and
not high. This level is higher than basic reading level but lower than academic
reading. At this level the students have to be able to interpret the author
message and evaluates the author ideas either accepting or rejecting or applying
them. The material should be intermediate level and mostly discussed about
facts. Therefore, one of them used a textbook entitled Practice and Progress
which was average level, good for intermediate students. In addition, another
lecturer used some factual articles, for instance a text discussed about Malaria
and history about Coca-Cola. Lastly, academic reading. This level of the class
is higher than other. At this level the students have to read academically, it
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means they have to reach critical comprehension in reading. They analyzing,
evaluating and personally reacting to information presented in a passage. The
academic reading lecturers said that they used reading text in TOEFL and
IELTS tests, and also articles discussed about current issues from English
magazines or newspapers.
Based on the result, another consideration was students’ interests.
Preventing a boring class and to support the teaching method applied by the
lecturers, thus the material chosen should be based on the students’ interests.
Based on the data, students prefered the material which contains current issues,
social facts, and fiction instead of science like outer space, etc. They found the
materials from many sources such as textbook, magazines, newspaper, and
internet which contain those topics.
In addition, lecturers also have to consider the students’ needs. They
stated that they should always discover the students’ needs before making
decision about the course content. The students’ needs could be determined
from the syllabus or sometimes the lecturers asked the students what they
wanted to get in te class. Based on the syllabus, the lecturers said that in basic
reading class the students have to be able to recognize the text types,
vocabulary, synonym, antonym,  and main idea. Another basic reading lecturers
said that the students wanted to increase their vocabulary mastery. Thus, the
material they provided should be integrated with the new vocabulary in each
meeting. Furthermore, reading for academic purposes and academic reading,
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the students ought to have higher thinking skills and also have a strategy in
reading. In addition, the lecturers stated that, at the end of study, the students
need to pass the English test. Therefore, they provided TOEFL and IELTS
reading text and gave some strategies to answer, and also to make the students
familiar with the tests.
The result of the study also reported that the lecturers considered the
factors related to the text such as content and its relevance to the syllabus.
Lecturers believed that one of the most important criteria before providing
reading material was content. One of the lecturers said that sometimes there
was a text which has a negative impact for the students such as texts about
religion issues except Islam and also texts which did not relate to the students’
culture such as Halloween and Valentine. Besides, the lecturers said that they
have to be more selective in selecting the material because sometimes there was
the material which has hidden meaning such as a text about naked paintings, the
content of the text may give a negative impact for students’ mind.
Additionally, another lecturer has some criteria for choosing a good
book for reading by its content. Based on the result, a good reading book has
the line number in each texts to make the readers easy to answer the questions
below. Also, the lecturers added, it will be better if the textbooks integrated
some skills related to the reading such as writing, and also equipped with
vocabulary and grammar. Therefore, one of the lecturers used Practice and
Progress book which fulfil the criteria of a good book, especially for the
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intermediate class. Moreover, most of the lecturers said that the syllabus
determines what kind of material should be adopted. Additionally, although
they could choose their teaching material flexibly, the syllabus should be
guidance for them.
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CHAPTER V
CONCLUSIONS AND SUGGESTIONS
This chapter presented conclusions and recommendations based on the
findings and discussion. The conclusion dealt with the result of the lecturers’
strategies in developing materials for reading courses. The recommendations
addressed to the English department of UIN Ar-Raniry, the lecturers, and the
future researcher.
A. Conclusions
After conducting research, the researcher found that there were some
strategies used by lecturers in developing materials for reading courses. The
result showed that in developing materials for reading courses, firstly the
lecturers evaluated the material. They agreed that material evaluation was
important to determine the appropriate reading texts for students. They
evaluated the suitability of the material with the curriculum and syllabus and
the students’ level. Additionally, other considerations in evaluating the material
were the level of difficulty of the material which can be identified by the
vocabulary use in the text. Last but not least was the content of the text itself,
whether it contains hidden meaning which could give a wrong interpretation by
the students. After the evaluation process, the lecturers have their own decision
to adopt or adapt the material. They tend to adopt when the material met the
criteria as a good material to be applied. Furthermore, they adapted the material
in order to maximize the appropriateness of reading materials. Moreover,
another strategy used by lecturers was supplementing the material to support
the core material and also to cover the weakness of the text. However, based on
the result, lecturers stated that they had never created their own material for
reading courses, they tend to adopt based on the syllabus or used the available
material either online or offline.
Based on the data findings, it could be concluded that the lecturers have
some considerations in providing the appropriate material for the students based
on their experiences. They should provide the materials related to the students,
such as students’ level, students’ needs, and students’ interests. Other
consideration related to the text itself, such as content and syllabus. Based on
the students’ level, they provided the simple material for the basic level, the
factual material for the intermediate level, and then the academic material for
the advance level. Futhermore, based on the students’ interests, most of them
provided the material discussed about current issues, facts, and fiction. The
students’ needs could be determined from syllabus or sometimes the lecturers
asked the students what they expected to get in reading class.
In addition, the lecturers believed that the most important criteria before
providing the material was content and the relevance to the syllabus. Although
they could choose their own material flexibly, they still have to consider the
syllabus. Moreover, they have to be selective in providing the material, to
prevent the material in which the content was not suitable to be applied in the
classroom.
B. Suggestions
According to research findings, there are suggestions proposed by the
researcher for the future researcher. The discussion of material development is
very complex and vast area of research. There are many aspects remain to be
investigated. Moreover, there are several types of research in the area of
material development, this study used qualitative descriptive. Further studies
could benefit from the Research and Development (R&D) type. Furthermore,
future research could investigate the material development in other English
skills such as listening, writing and speaking.
Based on the result of the research, the researcher also would suggests
for the reading course lecturers to adapt the material more often rather than
adopt. Modification of the available material is needed to improve what the
books offer and adjust them with the complex classroom environment. Also,
adapting strategy increases the lecturers’ creativity and sensitivity to the
students’ characteristics. Moreover, lecturers could create their own material
since there were many advantages for lecturers to produce their materials for
classroom use. An important advantages is contextualisation because the
textbook available produced for general not aimed at any specific learners or
any particular cultural or educational context (Howard & Major, 2004).
Designing own materials could respond to local and international up-to-date,
relevant and high interest topics and tasks. Therefore, designing or adapting
materials enables the lecturers to consider the particular learning environment.
Additionally, for the English department of UIN Ar-Raniry, the
reseracher suggested to improve the availability of the teaching materials for
reading courses and upgrading the supporting resources for teaching and
learning process.
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